
ESLMT Conference Amsterdam, The Netherlands February 2014 
 

© D. Short, 2014  1 
 

USING THE SIOP MODEL TO INTEGRATE ACADEMIC LANGUAGE 
LEARNING AND CONTENT 

 
Deborah Short, Ph.D. 

Academic Language Research & Training 
 
The SIOP Model Checklist (Echevarria, Vogt & Short, 2013) 
 
Lesson Preparation  
Each SIOP lesson has separate language and content objectives linked to the curriculum & 
standards and taught systematically. Content concepts suit the grade and developmental level 
of the students. SIOP lessons include meaningful activities that integrate concepts with 
language practice and supplemental materials to support the academic text. 
___  1.  Content objectives clearly defined, displayed and reviewed with students  
___  2.  Language objectives clearly defined, displayed and reviewed with students  
___  3.  Content concepts appropriate for age and educational background level of students  
___  4.  Supplementary materials used to a high degree, making the lesson clear and 

meaningful (e.g., computer programs, graphs, models, visuals)  
___  5.  Adaptation of content (e.g., text, assignment) to all levels of student proficiency  
___  6.  Meaningful activities that integrate lesson concepts (e.g., interviews, letter writing, 

simulations, models) with language practice opportunities for reading, writing, listening, 
and/or speaking  

Building Background  
Lessons make connections between new concepts and past learning and between concepts 
and students' personal experiences. Furthermore, teachers explicitly teach and emphasize the 
key academic vocabulary of the concepts and provide opportunities for ELLs to use this 
vocabulary in meaningful ways. 
___  7. Concepts explicitly linked to students' background experiences  
___  8. Links explicitly made between past learning and new concepts  
___  9. Key vocabulary emphasized (e.g., introduced, written, repeated, and highlighted for 

students) 

Comprehensible Input  
Teachers modulate their rate of speech, word choice, and sentence structure complexity 
according to the proficiency level of ELLs. They make content comprehensible through content-
ESL techniques. They also explain academic tasks clearly, orally and in writing, providing 
models and examples wherever possible. 
___  10. Speech appropriate for students' proficiency levels (e.g., slower rate, enunciation, and 

simple sentence structure for beginners)  
___  11. Clear explanation of academic tasks 
___  12. A variety of techniques used to make content concepts clear (e.g., modeling, visuals, 

hands-on activities, demonstrations, gestures, body language)  

Strategies  
Teachers teach learning strategies and scaffold instruction, beginning at a level that encourages 
student success and providing support to move the students to higher levels of understanding 
and accomplishment. Teachers highlight study skills for students and create tasks and ask 
higher-order questions that require students to use the strategies and talk about them. 
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___  13. Ample opportunities provided for students to use learning strategies  
___  14. Scaffolding techniques consistently used, assisting and supporting student 

understanding 
___  15. A variety of questions or tasks that promote higher-order thinking skills (e.g., 

literal, analytical, and interpretive questions) 

Interaction 
High quality SIOP classes provide frequent opportunities for interaction and discussion between 
teacher and students, and among students. Through discussion with classmates and with the 
teacher, ELLs practice important skills like elaborating, negotiating meaning, clarifying and 
confirming information, persuading, disagreeing, and evaluating. 
___  16. Frequent opportunities for interaction and discussion between teacher / student and 

among students, which encourage elaborated responses about lesson concepts 
___  17. Grouping configurations support language and content objectives of the lesson 
___  18. Sufficient wait time for student responses consistently provided 
___  19. Ample opportunities for students to clarify key concepts in Ll as needed with aide, 

peer, or L1 text 

Practice & Application 
SIOP lessons include activities that encourage students to practice and apply the content they 
are learning, AND practice and apply the language skills they are learning too. These activities 
are most beneficial when they include visual, hands-on, and other kinesthetic tasks. 
___  20. Hands-on materials and / or manipulatives provided for students to practice using 

new content knowledge 
___  21. Activities provided for students to apply content and language knowledge in the 

classroom 
___  22. Activities integrate all language skills (i.e., reading, writing, listening, and speaking) 

Lesson Delivery 
Successful delivery of a SIOP lesson means that the content and language objectives were met, 
the pacing was appropriate, and the students had a high level of engagement throughout the 
class period. All students must have opportunities to practice their language skills within the 
context of the academic tasks. 
___  23. Content objectives clearly supported by lesson delivery 
___  24. Language objectives clearly supported by lesson delivery 
___  25. Students engaged approximately 90% to 100% of the period 
___  26. Pacing of the lesson appropriate to students' ability levels  

Review & Assessment 
ELLs need to review key vocabulary and concepts, and teachers need to assess how well 
students retain the information—through frequent feedback to students and informal 
assessments throughout the lesson. SIOP teachers offer multiple pathways for students to 
demonstrate their understanding of the content. 
___  27. Comprehensive review of key vocabulary 
___  28. Comprehensive review of key content concepts 
___  29. Regular feedback provided to students on their output (e.g., language, content, work) 
___  30. Assessment of student comprehension and learning of all lesson objectives (e.g., 

spot checking, group response) throughout the lesson 
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The Black Death: World History SIOP Lesson 
Developed by JoAnn Papamichael and Christine Rowland 

Based on a lesson by Mr. A. Rashidnejad, ESL teacher, MS 246, Brooklyn, New York 
  

Subject Social Studies 

Grade 6th-7th Grade combined 

ESL Level Newcomer 

Student Language Background Mixed 

Time Allotted Double period (90 minutes) 

Text Chamot, A., et al. (2001). ESL 7, Scott Foresman.  

Supplementary materials Sentence strips that summarize text (one set/group) 

 
Content Objective Language Objective 
Students will identify the steps by which 
the Black Death wiped out one third of the 
European population in the 14th century. 

Students will be read 3 paragraphs on the Black 
Death, establishing main ideas and sequencing 
events in chronological order. 

    
Aim: How did the Black Death kill one third of the people in Europe? 
 
Building The teacher elicits what students already know about the semantic web on the board. 
Background: 
 
                                                                                        The 
                                                                                   Black Death 
 
 
 
  The teacher asks students why they had vaccinations (acting out ‘vaccinations’). 

What were they for? Teacher explains that they prevent serious illnesses. 
 
Presentation: The teacher asks students to open their books to page 110. 
 
 Pre-reading Students look at the headings, pictures and captions. Teacher elicits what the 
 (prediction) reading may be about. The teacher explains that the Black Death was a disease. 
 
Vocabulary The teacher writes key vocabulary words with one-word synonyms on the board. Key 

words are disease, sores, spread, fleas, rats, cough, cure, because, as a result. 
 
Reading The teacher reads the first paragraph aloud twice. Student pairs then read to each 

other. The teacher elicits the most important idea in the paragraph. The process is 
repeated for paragraphs two and three. 

 
Group Work The assignment is written in clear steps on the board. The teacher explains each 

step carefully, then checks comprehension with various students. 
 
           Explain How the Black Death Spread in Europe 

1. Read each sentence. 
2. Put the sentences in chronological order (1st thing that 

(happened, 2nd thing that happened, etc.) 
3. Raise your hand when you have finished. 
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  Each group receives an envelope with strip sentences. After students have had a 
chance to read the sentences, the teacher asks which sentence should come first, 
and why. Students then proceed to organize the strips sequentially in groups. 

 
Review & The teacher invites one student from each group to write a sentence on the board. 
Assessment in chronological order, forming a paragraph. Students copy down the paragraph. 
 
Homework: Ask your parents what vaccinations you had, and when you had them. Write the 

information they give you in complete sentences. 
 
 
Sentence strips: 
In the 1300s, traders took a trip to Asia. Fleas bit people. 
Rats climbed on their ship. People got sick. 
Rats came to Europe by ship. Their bodies got sores. 
Fleas bit the rats. People died in one week. 
 This was called the Black Death. 
 

Black Death Jazz Chant 
This jazz chant was composed by a group of teachers to accompany the 6th-7th grade Social Studies 
lesson, The Black Death, for Newcomer level ELLs. The jazz chant is based on the sentence strip 
sequencing activity designed to reinforce the content concepts of the lesson. 
 

In the 1300s, traders took a little trip, 
To Asia! 
To Asia! 

 
Rats climbed on their ships, 

Dirty Rats! 
Dirty Rats! 

 
Rats went to Europe, 

Sick rats! 
Sick rats! 

 
Fleas bit the rats, 

Bloody fleas 
With disease! 

 
Fleas bit the people, 

Coughin’ people! 
Coffin people! 

 
Their bodies got sores, 

Itchy sores! 
Painful sores! 

 
Death came in a week, 

Black Death! 
Black Death!  
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SAMPLE TECHNIQUES FOR SIOP MODEL INSTRUCTION  
(for content-based ESL and sheltered content classes) 

 
Technique Description 

Building Background & Vocabulary Activities 
4 Corners 
Vocabulary  

Students divide a paper in four quadrants. They write the word in the top 
left corner, illustrate the word in the top right, give a definition in the bottom 
left, and use the word in a sentence in bottom right. 

Word 
 

Picture 

Definition 
 

Sentence 
 

Frayer Map Students place a new word in a small circle in the center of a paper and 
create 4 quadrants around it. In the quadrants they label and list essential 
characteristics, nonessential characteristics, examples, and non-examples. 
Other options include synonyms and antonyms. 

Word 
Generation 

A root (or affix) is provided, and students brainstorm words that include that 
root. The class analyzes the meaning of brainstormed words to figure out 
what the root means. The teacher may give hints or explain it. Then 
students apply the meaning to the words in the list. 

Shades of 
Meaning 

Students focus on word choice. They arrange synonyms by intensity 
(content-happy-gleeful-delighted; walk-jog-run-dash). 

Foldables Fold a sheet of paper in half. The front half is then cut into a number of 
flaps (e.g., 3), with the cut going up to the fold. On the outside front, a key 
word is written on each flap. When it is lifted, a definition is written on the 
top half and a picture on the bottom half. [Loose-leaf paper can be foldables 
(lengthwise) and kept in binders too.] 

Interaction (Oral Language) Activities 
Conga Line 
(variation of 
Inside-Outside 
Circle) 

1. Distribute index cards. Students write or draw something unique on card 
(e.g., favorite landform, favorite character in a story).  
2. Divide students into two groups. Group 1 stands in a line (by shoulder); 
Group 2 in a parallel line, facing Group 1. Students should face a partner. 
3. Group 1 shares information from the index card with partner from Group 
2. Partner comments. Group 2 then shares information with same partner 
from Group 1. Partner comments. 
4. After a few minutes, have group 2 take one step to the left so each 
person faces a new partner from Group 1. The last person in Group 2’s line 
moves to other end of same line. Repeat sharing of ideas on index cards.  

Guess the Fib 1. Students are presented with three statements about a concept from the 
lesson. Two statements are true and one is a fib. The students must decide 
which of the statements is a fib and correct it.  
2. As a variation, ask student groups to create their own “truths” and “fibs.” 
A group may write the three statements on note cards and play “Guess the 
Fib” as a game with another group. 

Language 
Frames  

Teach language frames for language functions: Sequence: First, …; Next, 
…; After that, …; Finally, … Cause-effect: __ happened because …; __ is 
caused by …. Compare: One similarity/difference is …; Both are __, but … 
is … . Analyze: The map/chart shows that ….; __ is important because … 

Practice & Application Activities 
Word or 
Sentence 
Strips 

1. (Newc./Beg.) Write a sentence, one word per card, on index cards. Give 
individual students a card and ask them to get in order. Once arranged, 
they read their cards aloud, making the sentence.  
2. (Inter./Adv.) Write steps in a process, math problem solution steps, the 
order of historical events, or a summary of a story on individual sentence 
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strips. Give individual students a strip and asked to put themselves in order. 
Once arranged, they read their strips aloud and explain their order. 
Additional strips can be added in, such as those with sequence words (e.g., 
first, second, next, finally) or other connectors, or key vocabulary. 

Living 
Diorama 

Students pose in a scene (e.g., animals and plants in a habitat, historical 
figures at an event). They are given cards with their assigned role/label and  
group themselves as they think is best. They orally justify their sorting. Then 
they create the scene. One student is a reporter and interviews the rest. 

Review & Assessment Activities 
Numbered 
Heads 
Together 

Students in equal groups number off. The teacher poses a question and the 
members in each group work together to determine an answer. Each 
member should know the answer, but the teacher calls only one number and 
that individual responds. 

Pass the Note 
Card 

Teacher distributes blank index cards. Students are told to use one 
sentence starter and one vocabulary word to write something they learned 
on the card. Then students stand in one large circle, each holding his/her 
card. Teacher plays music. While the music plays, students pass the cards 
around the circle. When the music stops, students read what is written on 
the index card they now have. Teacher randomly calls on some students to 
share the information on the card with all. Repeat 2 or 3 times. 

 
RESOURCES 

Core SIOP Texts: 
Echevarria, J., Short, D. & Peterson, C. (2012). Using the SIOP Model with Pre-K and Kindergarten 

English Learners. Boston: Pearson Allyn & Bacon. 
Echevarria, J., Vogt, M.E. & Short, D. (2014a). Making Content Comprehensible for Elementary English 

Learners: The SIOP® Model, 2nd Edition. Boston: Pearson Allyn & Bacon. 
Echevarria, J., Vogt, M.E. & Short, D. (2014b). Making Content Comprehensible for Secondary English 

Learners: The SIOP® Model, 2nd Edition. Boston: Pearson Allyn & Bacon. 
Echevarria, J., Vogt, M.E. & Short, D. (2013). Making Content Comprehensible for English Learners: The 

SIOP® Model, 4th Edition. Boston: Pearson Allyn & Bacon. 
 
Additional SIOP Texts: 
Echevarria, J. Short, D. & Vogt, M. (2008).  Implementing the SIOP® Model through Effective Professional 

Development and Coaching. Boston: Pearson Allyn & Bacon. 
Echevarria, J., Vogt, M.E., & Short, D. (2010).  The SIOP Model for Teaching Mathematics to English 

Learners.  Boston: Pearson Allyn & Bacon. 
Short, D., Echevarria, J. & Vogt, M. (2008).  The SIOP® Model for Administrators. Boston: Pearson Allyn & 

Bacon. 
Short, D., Vogt, M.E., & Echevarria, J. (2011). The SIOP Model for Teaching Science to English Learners. 

Boston: Pearson Allyn & Bacon. 
Short, D., Vogt, M.E., & Echevarria, J. (2011). The SIOP Model for Teaching History-Social Studies to 

English Learners. Boston: Pearson Allyn & Bacon. 
Vogt, M.E., & Echevarria, J. (2008). 99 Ideas and Activities for Teaching English Learners with the SIOP® 

Model.  Boston: Pearson Allyn & Bacon.  
 
ESL Student Textbook Series: 
Edge (National Geographic Learning/Cengage) - High School (newcomer to advanced), 4 levels 
Inside (National Geographic Learning/Cengage) - Middle School (beginner to advanced), 5 levels 
Reach (National Geographic Learning/Cengage) - Elementary School (beginner to advanced), 6 levels 
 
Websites 
www.siop.pearson.com 
www.cal.org/siop 


