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Getting to know you….



La Paz Community School            
spanish/english two way immersion

● Guanacaste, Costa Rica
● Prek-12th grade
● 300 students
● 40% Costa Rican;         

40% North American; 
20% Other

● IB World School
● Non-profit cooperative
● Experiential learning



Many say that the co-teaching 
relationship in a dual language 
program is like a marriage…

http://www.clipartkid.com/interlocking-wedding-rings-cliparts/ 

http://www.clipartkid.com/interlocking-wedding-rings-cliparts/
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…but we think 
that coparenting 
is a better 
metaphor 
because it keeps 
the focus on 
working together 
for the good of 
the children.



What happens when we 
change the metaphor 
from marriage to coparenting?

Marriage Coparenting

Focus is on each other Focus is on the children

Enjoying one another’s 
company is central to the 
relationship

Enjoying one another’s 
company is not essential

Relationship is by choice 
and may be terminated

Relationship is not by 
choice and is ongoing



Applying a Coparenting Framework to 
Co-Teaching (Feinberg, 2003; Feinberg, et al., 2012)
What goes into a strong co-teaching relationship?

And what comes 
out of it?

Individual
Characteristics

Overall  
Relationship

External 
Stressors and 

Supports

Quality of Co-Teaching 
Relationship:

• Communication
• Agreement about teaching 

philosophy
• Support/undermining
• Satisfaction with division of labor
• Exposure to conflict
• Co-teaching closeness

Instructional 
Quality

Student 
Outcomes

Teacher 
Satisfaction



Laying the Groundwork for a  High 
Quality Co-Teaching Relationship
Overall Relationship – What is the nature of your current 
relationship outside of teaching? How well do you get along? Do 
you socialize at lunch or after school? Do you work effectively 
together on school committees?

Individual Characteristics – What are you like? What are your work 
styles, communication styles, conflict resolution styles, and levels 
of cross-cultural competence?

External Stressors and Supports – What outside factors, such as 
administrative decisions, district/state/federal policies, and/or 
parental expectations, will provide support for or stress on your 
co-teaching efforts? What can you do to increase the supports and 
minimize the stressors?



The Importance of a Co-Teaching Plan

           

Quality of the 
Co-Teaching Relationship:

Parent 
Communication

Building the bike: Creating a co-teaching plan that takes 
individual characteristics, the overall relationship, and 

external stressors and supports into account, and works to 
promote strong instructional quality, student outcomes, and 

teacher satisfaction

AssessmentInstructionCurriculum

Classroom 
Management 

and 
Organization

Step 1: Starting with a Partner 
Promise

Step 2: Adding Core Elements



Starting a Co-Teaching Plan with a Partner 
Promise: Addressing the Core Dimensions of 
the Co-Teaching Relationship
• How and when will we communicate with one another and 

carry out our co-planning?
• Where is there agreement regarding teaching philosophy? 

What do we each believe about how children learn and what the 
teacher’s role is?

• How will we agree to support one another? What does support 
look like, sound like, feel like?

• How will we make decisions about division of labor and who 
takes on which jobs? How will we revisit this if one or both of us 
starts to feel like it’s not working?

• How will we resolve conflicts with one another? Can we make 
a commitment not to air conflicts in front of children and/or 
parents?

• What can we do to foster co-teaching closeness? How can we 
both share in the successes of our students?



Adding classroom management and 
organization to the co-teaching plan 

• Routines:
• Transition
• Discipline/

Self-regulation
• Instruction
• Participation 

Structures

• Environmental 
Print

• Placement and 
Care of Materials



Classroom management and 
organization: Routines

● Routines for Transitions
◦ Entering classroom
◦ 2-minute and clean-up signals
◦ Checking schedule
◦ Switching language of instruction 



Classroom management and 
organization: Routines

● Routines for Discipline and Self-Regulation
◦ Classroom promise
◦ Problem-solving strategies
◦ Mindfulness (www.mindfullifetoday.com) 
◦ Call and response
◦ ‘Seat check’ songs
◦ Growth mindset
◦ Gratitude

http://www.mindfullifetoday.com


Classroom management and 
organization: Routines
● Routines for Shared Instructional Practices

◦ Daily 5
◦ Writers’ Workshop
◦ Centers
◦ Jumpstart



Classroom management and 
organization: Routines

● Routines for Participation Structures
◦ Bilingual Pairs
◦ Turn & Talk
◦ Fair Sticks
◦ Table Buddies



Classroom management and 
organization

●Environmental print 







Classroom management and 
organization

●Placement and care of materials
◦Teaching supplies
◦Writers’ workshop folders
◦Reading book bins
◦Work supplies
◦Unfinished work







Adding Curriculum to the 
Co-Teaching Plan 

Coordination of standards: 
yours, mine, and ours

Scope and sequence – what 
happens when

Selection of instructional 
materials



Adding Curriculum to the Co-Teaching 
Plan: Coordination of Standards – Yours, 
Mine, and Ours



Adding Curriculum to the Co-Teaching 
Plan: Coordination of Standards – Yours, 
Mine, and Ours

●Language and Literacy Standards: Cross-linguistic 
Differences – lower order skills

◦English – emphasis on sound/symbol correspondence, 
consonants, and sight words

◦Spanish – emphasis on vowel sounds and syllabification 



Adding Curriculum to the Co-Teaching 
Plan: Coordination of Standards – Yours, 
Mine, and Ours
●Language and Literacy Standards: Cross-linguistic 
Similarities – higher order skills

◦The Daily 5
◦Writers’ Workshop
◦Thematic Instruction 



Adding Curriculum to the Co-Teaching 
Plan: Scope and Sequence



Adding Curriculum to the Co-Teaching 
Plan: Scope and Sequence

● Co-planning
◦ By year - Rubicon Atlas
◦ By theme - Google docs 



Adding Curriculum to the Co-Teaching 
Plan: Selecting and Creating Instructional 
Materials - Books
• bilingual sets 

• language-specific books but with the same or 
overlapping themes, concepts, or style (e.g. 
dinosaurs for origins theme; weather/water 
cycle for land and sea social studies and 
science; Eric Carle books for author study)

• language-specific books with different themes 
and concepts

• bilingual books that use code-switching and 
translanguaging



Adding Curriculum to the Co-Teaching 
Plan: Selecting and Creating Instructional 
Materials: Poems, Songs, & Chants



Adding Curriculum to the Co-Teaching 
Plan: Selecting and Creating Instructional 
Materials: Community Resources



Adding Curriculum to the Co-Teaching 
Plan: Selecting and Creating Instructional 
Materials: Consumables and Manipulatives



Adding Instruction to the 
Co-Teaching Plan 

● Overview of key 
instructional approaches 
for second language 
learners

● Teaching for transfer of 
language and content

● Promoting metalinguistic 
awareness and 
cross-linguistic 
connections



Adding Instruction to the Co-Teaching Plan: Overview

In the garden of dual language instructional approaches…

TWIOP

SIOP

GLAD

Biliteracy 
Unit 
Framework

Counterbalancing
Teaching 
Learning Cycle

Literacy 
Squared

…what plants do 
you choose ???

https://www.shopswell.com/lists/tina-gardening-for-less-18-insanely-cheap-flower-seeds-that-get-rave-reviews 
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Start by bringing your attention to 
what’s below the surface

TWIOP

SIOP

GLAD

Biliteracy 
Unit 
Framework

Counterbalancing
Teaching 
Learning Cycle

Literacy 
Squared

‘The Big 5’ – Core Instructional Strategies



Adding Instruction to the Co-Teaching Plan: Overview
‘The Big 5’ – Core Instructional Strategies for Dual 
Language Classrooms

1. Content-language integration (i.e. teaching language and 
literacy skills through content areas; formulating both 
language and content objectives for lessons; developing 
thematic units);

2. Providing comprehensible input (e.g. hands-on activities, 
visual aids, graphic organizers, slower speech, modified 
materials);

3. Promoting comprehensible output (e.g. modeling, 
interactive activities, sentence frames);

4. Building background (e.g. tapping into prior knowledge, 
pre-teaching vocabulary, providing concrete experiences); 

5. Promoting metalinguistic awareness and fostering 
cross-linguistic connections (i.e. components of 
language and how they are the same and different across 
languages).



Adding Instruction to the Co-Teaching 
Plan: Teaching for transfer of language and 
content
alternating languages of instruction for the same content – e.g. a 
content area that is taught in both languages on alternating days/weeks; a 
read-aloud book that is read in both languages on alternating days for 
different purposes; seminal lessons for readers’ and writers’ workshop – 
e.g. 3 ways to read a book.



Adding Instruction to the Co-Teaching Plan: 
Teaching for transfer of language and content
 ●separating content by language of instruction but providing 

intentional, explicit connections and extensions  - e.g. BUF; Asi Se 
Dice; reinforcement of math concepts during morning calendar routine.

●separating content by language of instruction but providing 
informal connections through shared thematic instruction and informal 
mechanisms - e.g. reinforcing concepts learned formally in the other 
language through read-alouds, freeze dancing flash cards, games, and 
centers activities



Adding Instruction to the Co-Teaching 
Plan 

●Promoting metalinguistic awareness and cross-linguistic 
connections – The Bridge (Beeman  & Urow, 2013)





Adding Instruction to the Co-Teaching Plan: 
Promoting metalinguistic awareness and 
cross-linguistic connections 



Adding Assessment to the 
Co-Teaching Plan 

Using formative and summative assessments to track 
performance in various domains in both languages over time



Adding Assessment to the Co-Teaching Plan: 
Formative Assessment 
Fountas and Pinnell Reading Levels



Adding Assessment to the Co-Teaching Plan: 
Formative Assessment 
Fountas and Pinnell Reading Levels



Adding Assessment to the Co-Teaching Plan: 
Summative Assessment

La Paz First Grade Oral Proficiency Rubric



Adding Assessment to the Co-Teaching Plan: Summative 
Assessment
La Paz Community School Assessment Rubric

4: Exemplary
A “4” signifies that the student’s work exceeds the standard and expectations, and can be used as an example to show 
other students how to appropriately complete the task at hand. It not only demonstrates mastery of the content, but also 
demonstrates a careful, thoughtful, analytical and/or creative completion of the task. All the necessary components of the 
assignment are included.

3: Proficient
A “3” signifies that the student’s work is adequately meeting the standard and expectation, however there is room to grow. 
It demonstrates a general, but not necessarily profound, understanding of the topic at hand. The task is completed in a 
somewhat appropriate and accurate manner, and all or almost all of the necessary components of the assignment are 
included.

2: Developing
A “2” signifies that the student’s work is approaching the standard and expectation, however the student is still developing 
in this area. It demonstrates a vague understanding of the topic at hand. The task is completed in a less than adequate 
manner and is missing some of the necessary components of the assignment.

1: Emerging
A “1” signifies that the student’s work is below the standard and expectation, and that the student is at the very beginning 
stages of development in this area. It demonstrates little to no understanding of the topic at hand. The task is completed in 
an inadequate manner and is missing the majority of the necessary components of the assignment.

0: No Evidence
A “0” signifies that the student’s work is non-existent, therefore the student’s performance is non-assessable. This may 
denote that the student is not completing his/her work, or the student has missed multiple days of school resulting in 
inchttps://docs.google.com/document/d/1iV3Uoo1yZVJYFrnSAq5748NidTI-F_itZXdHTD8-tos/editomplete assignments.  

https://docs.google.com/document/d/1iV3Uoo1yZVJYFrnSAq5748NidTI-F_itZXdHTD8-tos/edit


Adding Parent Communication to the 
Co-Teaching Plan 

● Setting expectations and 
creating ongoing 
channels of 
communication

● Creating opportunities for 
families to be part of the 
school community

● Providing regular 
feedback about student 
performance

● Communicating 
concerns with individual 
parents



Adding Parent Communication to 
the Co-Teaching Plan 
● Setting expectations and creating ongoing 

channels of communication

◦Emails
◦Facebook page
◦WhatsApp
◦Open House and Parent Nights
◦Homework overview for the week
◦Newsletter 



Adding Parent Communication to 
the Co-Teaching Plan 
● Creating opportunities for families to be part of the 

school community

◦Classroom volunteers

◦End of theme museums



Adding Parent Communication to the 
Co-Teaching Plan 

●Providing regular feedback about student performance – Portfolios and 
student-led conferences



Adding Parent Communication to 
the Co-Teaching Plan 

● Communicating concerns to individual parents
◦email and phone communication - spreadsheet
◦individual conferences with both teachers 
◦individualized behavior plans



Wrapping Up...
1)Thinking of the issues we've talked about today, 
what are your current strengths of teaching in 
tandem? What are your areas for growth?

2) What are some concrete steps you can take to 
begin to develop a co-teaching plan?


