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Logic, Inference, Deduction 
1. In other words… Substitute the uncommon words with words you know. 
“I have a _______”  (goal, wish, idea, etc.) 

2. Who would (not) say the following?:  
 • My children are important to me. 
 • “The oppression in the U.S. was worse than the  
     oppression in DR.” 
3. Critical Thinking: Were the number of passengers on the 
bust equal to, greater or less than the number of drivers on the bus? 

4. Inference/Deduction: Was Felipe from the U.S.? Explain.  
     Provide evidence in text:  

5. Inference/Deduction: Describe the government in DR.   
     Provide evidence in text: 

6. Critical Thinking: Which of the following 3 statements best 
describes the  situation?: 
 a) Felipe understood what the driver said. 
 b) Felipe understood the driver’s intent. 
 c) Felipe had no idea what the driver was saying. 
7. Empathize with the characters. Compare Felipe’s feelings to how YOU 
would feel? Compare them to Rosa Parks, Martin Luther, etc. (people from 
same time period). Compare them to Abe Lincoln, Harriet Tubman. 

8. Sequencing Logic:  Which happened first? 
 A) Felipe got off the bus. 
 B) Felipe sat down. 
 A) Felipe moved to the front.  
 B) The bus driver yelled. 
9. Label each with  (not) probable or (not) possible: 
In the 1950’s, bus drivers (in the South) were black. 
In the 1950’s, bus drivers (in the South) were white. 
In the 1950’s, both blacks and whites were bus drivers (in the South). 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High-Frequency 
Words 

According to Mark Davies, 50 
function words make up 60% 
of spoken language. Teaching 
high-frequency words first 
increases odds that students 
will understand messages in 
the Target Language.  

Shelter Vocabulary 
Managing the amount of new 
vocabulary we ‘dump’ on 
students will help to keep 
messages comprehensible. 
Shelter vocabulary, but do 
NOT shelter grammar. Model 
good speech, even i f i t 
requires a tense with which 
students are not familiar. Teach 
g r a m m a r a s i t i m p a c t s 
meaning. 20-second grammar 
explanations are sufficient for 
beginning learners.

INSPIRING HIGHER-ORDER THINKING 
USING LOW-LEVEL LANGUAGE

New grammatical concepts 
applied to familiar vocab 
are NOT likely to impede 
comprehension. New  or 

unfamiliar vocabulary will 
impede comprehension.

Comprehensible Input 
is a common element among 

all SUCCESSFUL language 

learners and an essential 
ingredient for SLA! CI
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Strategies to Inspire HOT  
1. Use  4Q strategy during short reads. 

• Distract readers from the ‘exercise’ of reading by asking them 4 types of 
relevant questions: PQs, Pop-up Comp. Checks, Inference/Deduction Qs and 
culture-based Qs. 

2. Use critical thinking to determine what is most logical? 
• Based on facts, what would be most likely to be true? to occur? (Example: 
Would Brandon or Katie be most likely to want a cat/mouse trap? Why?)  

3. Who said and who would say…? 
•  Based on what we know or can surmise 

about the characters in (his)tory.  (Example 
1: ”I have a dream.” “MLK has a dream.” 
“Martin dreams too much!” Example 2:“I want a dog!” “He wants a 
dog!” [exasperated voice]). 

4. Connect personally to characters, events, information/story. 
• Compare to feelings, characteristics, facts. Continue to compare as you learn 

more about characters, events and facts. Determine points in time when 
similarities or differences change based on course of events. (Example: Use 
graphic organizers, such as Venn diagrams, to compare & contrast what Katie 
has and what I have, what Brandon wants, what I want. HINT: Use activity as 
an opportunity to practice verb forms. [I have, she has, we have]) 

5 Possible or Probable? 
•  It is far more productive to inspire critical thinking logic & than it is to inspire 

students to be ‘correct’.  Ask questions that go beyond typical True and False 
statements.  (Example: Brandon tells his dad he wants a dog.  Acceptable 
Responses: POSSIBLE- Maybe he asked his dad first. PROBABLE- His mom 
said no, so he asked his dad.) 

6. Focus on multiple contexts & uses for vocabulary terms. 
• To inspire students to use Target Language Structures in appropriate contexts, 

we must present them in multiple contexts. Frame lessons to include real-life 
examples, and discuss personally relevant topics in COMPREHENSIBLE  ways! 
(Example: Judge Judy, judge people, judge baseball plays.)  
(Example: Why does Brandon want a dog? Why would a blind person want a 
dog? Why would a policeman want a dog? etc.) 

7. Teach your students to identify Key Words that impact overall intent 
of the author. 
• yet, again, even, adverbs/adjectives  (i.e.: suddenly, subtly, quietly, evil,  

sinister, nervously, innocently, deceptively, etc.) 
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HOT 
R e a d i n g i s a re fl e c t i v e , 
problem-solving process, 
which involves interpretation 
o f t h o u g h t s , i d e a s a n d 
relationships…unless you are a 
weak reader. Weak readers 
read WORDS not ideas. They 
must be trained to get beyond 
the WORDS. They can be 
trained to think critically, infer 
i n f o r m a t i o n f r o m f a c t s , 
manipulate facts, connect to 
prior knowledge, and use facts  
and ideas to solve a problem 
and make meaning from text. 

Level-appropriate 
Input 

Select a text with at least 90% 
comprehensibility. (98% for 
independent reading) A ‘text’ 
can come in many forms, and 
almost any text can be made 
level-appropriate as long as 
scaffolding is provided. 

Keeping input 
comprehensible is NOT 

enough! 
A l t h o u g h ke e p i n g i n p u t 
comprehensible is crucial to 
SLA, comprehensible is not 
enough. In his paper on ‘The 
C o m p e l l i n g ( n o t j u s t 
interesting) Input Hypothesis’, 
Krashen states, “It is possible 
that compelling input is not 
just optimal: It may be only 
w a y w e t r u l y a c q u i r e 
language.” Krashen will tell you  
from research, but I will tell 
you from experience– Input 
has to be compelling AND 
comprehensible to sustain 
ongoing student engagement.

What a text says is 
constant.  What it means 
to each reader is NOT!
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8. Reader’s Theater 
• Use reenactments and dramas to help students get past the words on the page and see the overall message of the 

author. When students are unable to infer information from the text alone, providing a visual representation will help 
them see the whole picture and understand the meaning as a whole vs. the meaning of each individual word. 

9. In other words… 
• When a text has a number of uncommon or low-frequency words, do a simple close activity to substitute those 

uncommon words with high-frequency words.  
10. QAR: Question-Answer Relationship 
• If you struggle with coming up with a wide variety of questions on your own, the QAR framework  will help you think 

outside the box and move beyond simple comprehension questions. Find more information at ReadingQuest.org.  
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The answer is 
obvious and stated 
plainly in the text.

The answer is stated 
in the text, but you 
must read the whole 
text and combine 
facts to answer.

You won’t find the 
answer in the text, but 
you need to read/
understand the text to 
answer the question.

You need to 
understand the story 
topic, but don’t need 
to read the story to 
answer.  Glorified 
PQA.

ReadingQuest.org
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QAR (Question Answer Relationship) 
Strategies are a great way to differentiate post-
reading comprehension questions. They ‘system’ 
forces the teacher to devise questions that encourage 
elicit higher order thinking...in the Target Language.  

QAR Examples based on Brandon Brown: 
1. What does Brandon want? Why doesn’t Brandon 

want a rat or hamster?  

2. Does Jake agree with Mrs. Brown’s opinion about 
dogs? Explain. What animals (pets) do Brandon’s 
friends have? 

3. What would your mom say in the same situation (if  
you wanted a dog)? Whose side are you on?...Why do 
you think Brandon should (not) get a dog? 

4. Do you have or (not) want a pet?  Compare the pet 
you have/(not) want to any of  the pets mentioned in 
the story. Describe a time when you wanted 
something, but your mom said ‘no’. 

Notes 

Deviating from your lesson plan 
does not mean you are neglecting 

students, it means you are 
paying attention to them!

Making #authres Comprehensible 
1. Identify 1-3 main points. 
2. Substitute high-level words with high-frequency words & 

cognates. 
3. Have narrow, deep discussions based on the points using HF 

vocabulary.

htt://readingquest.org
http://ReadingQuest.org
http://www.readingquest.org/strat/qar.html
http://www.readingquest.org/strat/qar.html
http://FluencyMatters.com

