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6.1. Simple everyday practices to make students’ languages visible and audible within the school 

6.1.1. Each day, one or two students bring a word from their languages into the classroom and explain why they chose 
that word and what it means. All students and the teacher learn that word. The multilingual words that the class has 
learned can be displayed on a word wall that rotates every month. The words can also be included into a computer file 
that can be printed out on a regular basis for review by students and teachers.. 

6.1.2. All students including the teacher learn simple greetings (hello, thank you, etc.) in the languages of the 
classroom. Students who speak these languages are the “teachers”. The “teachers” can also show their peers and 
teacher how to write a few simple expressions in different scripts (e.g., Arabic, Chinese, Greek, etc.). 

6.1.3. During the morning announcements, students give greetings and say a few words in different languages (with 
follow-up translation in English). 

6.1.4. At school assemblies, teachers who speak additional languages (including French) say a few words in a 
language other than English and a student also gives greetings in a language other than English. 

6.1.5. Examples of students’ work in English and L1 are prominently displayed in school corridors and at the entrance 
to the school in order to reinforce the message to parents and students that students’ linguistic talents are seen as 
educational and personal assets within the school. 

These simple activities have the potential to sensitize students to the sounds and writing systems of different 
languages and counteract the ambivalence and even shame that many students develop in relation to their languages. 
The unveiling of students’ languages within the classroom can also be linked to other curricular content. For example, 
if a Sri Lankan Tamil student has brought a word from her language to share with the teacher and her classmates, this 
could be extended to demonstrating where Sri Lanka is on a map of the world and explaining some salient aspects of 
its culture and history. 

6.2 Encouraging students to use their L1s for reading, research, note-taking etc.  

6.2.1. Beyond the early grades, newcomer and bilingual students could be encouraged to activate their background 
knowledge of content (e.g., science content) and expand that knowledge by accessing L1 resources that might be 
available on the Internet (e.g., researching the concept of photosynthesis in L1). Building up this L1 knowledge will 
make L2 content and texts more comprehensible and promote two-way transfer across languages. 

6.2.2. Encourage DLL students to use L1 for group planning of projects which will be presented to the wider class in 
English. In these cases, L1 is used as a stepping stone to better performance in English where limited English skills do 
not impeded students’ ability to engage with the project. 

6.2.3. Encourage parents (and/or students) to read and/or tell stories in L1 in the home both as a means of expanding 
L1 knowledge into literate spheres and also expanding knowledge of the world. 

6.2.4. Ensure that the school library has a good collection of L1 and dual language books for students to read and 
parents to check out for reading at home. 

6.2.5. Invite community members to come to class to read and/or tell stories in community languages (see Naqvi et al., 
2012).  

6.2.6. In social studies at intermediate or high school levels, encourage students to research issues and current affairs 
using Internet sources in their L1s. Parents can assist in this process.  Students then bring this information back to 
class and differences in perspectives across different languages, cultures, and ideologies can be discussed. 



6.3. Using technology in creative ways to build awareness of language, geography, and intercultural realities 

6.3.1. Google Translate (www.translate.google.com) can be used for a wide variety of purposes—for example, to aid 
in the “language teaching” outlined above or to assist newcomer students in creating dual language books or projects. 
For example, students write in L1 and then use Google translate to generate a rough version in English. The teacher 
and/or other students can then help the newcomer student edit this rough version into coherent English prose. 

6.3.2. Google Earth can be used to “zoom into” the towns and regions of students’ countries of origin. Students can 
adopt a comparative approach to compare aspects of their countries of origin to Canadian realities that are 
incorporated into the curriculum expectations of the social studies curriculum. Obviously, parents can participate in 
this process by describing aspects of the culture and landscape and supplying additional artifacts. 

6.3.3. Students’ languages can be integrated in creative ways into a variety of content instruction. For example, Grade 
5 teacher, Tobin Zikmanis, in the Peel District School Board addressed the Ministry curriculum expectations in the 
Data Management Unit of the Math curriculum by having students carry out a language survey of the entire school 
and then using spreadsheet software to generate a variety of graphs (e.g., pie charts, bar graphs) to display and 
disseminate their findings. 

6.4. Dual language project work 

6.4.1. Students can write and web-publish dual language stories or projects (see Lotherington, 2011 for examples and 
also http://www.thornwoodps.ca/dual/index.htm and http://www.multiliteracies.ca/index.php/folio/viewProject/8). 
Where students are learning French, the book or project production can be trilingual (L1, English, French). 

6.4.2. Students can collaborate with partner classes in distant locations (across the world or across the city) to carry 
out a variety of projects involving dual or multiple languages. These projects could focus on social justice issues (e.g., 
environmental policies, income disparities, etc. in different countries) or other substantive curriculum-relevant 
content. 

These examples are illustrative of the pedagogical options that open up when educators adopt a multilingual lens. 
Many other examples of “translanguaging” have been described in the publication Translanguaging (Celic and 
Seltzer, 2011) (available for free download at: http://www.nysieb.ws.gc.cuny.edu/publicationsresources/). Dr. Roma 
Chumak-Horbatsch (2012) of Ryerson University has also documented a wide variety of multilingual instructional 
activities for early childhood education and primary grades in her book Linguistically Appropriate Practice (see also 
her website at: www.mylanguage.ca). 
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